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FIFTH GENERAL MEETING
PROGRAMME

09:45 - 13:00 (Central European Summer Time)
13:15 - 17:30 (India Standard Time)

Plenary Session
10:00-13:00 CEST, 13:30-16:30 IST
https://meet.google.com/fbi-muhd-dbk

SAG Teacher Education
13:00-14:00 CEST, 16:30-17:30 IST
https://meet.google.com/vof-qcqa-usm

SAG Law
13:00-14:00 CEST, 16:30-17:30 IST
https://meet.google.com/aii-pyhw-jtt

SAG Medicine
13:00-14:00 CEST, 16:30-17:30 IST
https://meet.google.com/tfi-jqib-ddz

SAG ICT
13:00-14:00 CEST, 16:30-17:30 IST
https://meet.google.com/oae-opwo-vjr

Plenary Session https://meet.google.com/fbi-muhd-dbk
CEST | IST

09:45 |13:15
10:00 |13:30

Registration

Welcome and Opening

10:00 [13:30 Asier ALTUNA GARCIA DE SALAZAR, Vicedean for Internationalisation, Head
10:10 |13:40 of Department of Modern Languages and Basque Studies, Faculty of Social and
Human Sciences, University of Deusto
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10:10 |13:40 Objectives and Outcomes of the Fifth General Meeting
10:30 |14:00 Ivan DYUKAREV, T-India Project Manager, University of Deusto
Students’ Workload and Its Link to the Tuning Methodology
10:30 [14:00 Asier ALTUNA GARCIA DE SALAZAR, Vicedean for Internationalisation, Head
11:00 |14:30 of Department of Modern Languages and Basque Studies, Faculty of Social and
Human Sciences, University of Deusto
11:00 |14:30 Students’ Workload: Survey Analysis
11:30 |15:00 Jon Paul LAKA MUGARZA, Deusto Business School, University of Deusto
11:30 [15:00 . . .
12:00 |15:30 Open Discussion, Questions
12:00 [15:30
12:30 |16:00 | COffee Break
Project Workplan
Ivan DYUKAREV, T-India Project Manager, University of Deusto
12:30 [16:00
13:00 |16:30 Arrangements for Subject Area Group Work
Open Discussion, Questions
Plenary Session Closing
SAG Teacher Education https://meet.google.com/vof-qcqa-usm
CEST | IST
SAG Teacher Education: Progress and Challenges
Asier ALTUNA GARCIA DE SALAZAR, Vicedean for Internationalisation, Head
13:00 | 16:30 of Department of Modern Languages and Basque Studies, Faculty of Social and
13:30 | 17:00 Human Sciences, University of Deusto
Arantza ARRUTI GOMEZ, Faculty of Psychology and Education, University of
Deusto
13:30 | 17:00
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14:00

17:30

Revision of Degree Programmes Design and Students’ Learning Guides.
Reference Points in Teacher Education

SAG Teacher Education Members

Revising the programmes in accordance with survey results

Agreement on the structure of the document and distribution of the chapters
among SAG Members

Open Discussion, Questions

SAG Law

https://meet.google.com/aii-pyhw-jtt

CEST

IST

13:00
13:30

16:30
17:00

SAG Law: Progress and Challenges
Naiara ARRIOLA ECHANIZ, Faculty of Law, University of Deusto

13:30
14:00

17:00
17:30

Revision of Degree Programmes Design and Students’ Learning Guides.
Reference Points in Law

SAG Law Members

Revising the programmes in accordance with survey results

Agreement on the structure of the document and distribution of the chapters
among SAG Members

Open Discussion, Questions

SAG Medicine

https://meet.google.com/tfi-jqib-ddz

CEST | IST
SAG Medicine: Progress and Challenges
13:00 | 16:30 Anke van TRIGT, Faculty of Medical Sciences, University of Groningen
13:30 | 17:00 Kerry Jane RHODEN, Department of Medical and Surgical Sciences, University
of Bologna
Revision of Degree Programmes Design and Students’ Learning Guides.
13:30 | 17:00 Reference Points in Medicine
14:00 | 17:30

SAG Medicine Members
Revising the programmes in accordance with survey results
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Agreement on the structure of the document and distribution of the chapters
among SAG Members
Open Discussion, Questions

SAG ICT https://meet.google.com/oae-opwo-vjr
CEST | IST

SAG ICT: Progress and Challenges
Jon GARCIA BARRUETABENA, Director of the Master's Degree in Automotive

13:00 | 16:30
13:30 | 17:00 Design and Manufacturing, Faculty of Engineering, University of Deusto
' ) Aitor GOTI ELORDI, Director of the Deusto Chair in Digital Industry, Faculty of

Engineering, University of Deusto
Revision of Degree Programmes Design and Students’ Learning Guides.
Reference Points in ICT

13:30 1 17:00 f{:\c/’;sliir It\::eem[r):riammes in accordance with survey results

14:00 | 17:30 § the prog Y

Agreement on the structure of the document and distribution of the chapters
among SAG Members
Open Discussion, Questions
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N | Last Name First Name Institution
1 | ALTUNA GARCIA DE Asier University of Deusto
SALAZAR
2 | ARRIOLA ECHANIZ Naiara University of Deusto
3 | ARRUTI GOMEZ Arantza University of Deusto
4 | ASHOK Pradeesha International Institute of Information
Technology, Bangalore
5 | AWASTHI Shally King George's Medical University
6 | BHATTACHARIEE Ripon Adamas University
7 | BIDARE SATYANARAYANA | Nanda Kumar M.S. Ramaiah Medical College
SASTRY
8 | BISWAS Parimal Adamas University
Chandra
9 | CHAKI Rituparna University of Calcutta
10 | CHOPRA Pooja GD Goenka University
11 | DUTT Rohit GD Goenka University
12 | DYUKAREV Ivan University of Deusto
13 | GARCIA BARRUETABENA Jon University of Deusto
14 | GOITIA UBIERNA Sara University of Deusto
15 | GONZALEZ FERRERAS Julia Education for an Interdependent World
16 | GOTI ELORDI Aitor University of Deusto
17 | GUPTA Raakhi [IS University
18 | HANDE Shyamala Manipal Academy of Higher Education
19 | JADHAV Vaibhav Savitribai Phule Pune University
20 | JAIN Abhishek Jagran Lakecity University
21 | JAIN Archana [IS University
22 | JHA Girish Nath Jawaharlal Nehru University
23 | KEDIA Sanjay [IS University
24 | KHAMBAYAT Shubhangi R. Jagran Lakecity University
25 | KHARAT Arun Sidram Jawaharlal Nehru University
26 | KHARE Vijay Savitribai Phule Pune University
27 | KHURSADE Archana Sudhir | Datta Meghe Institute of Medical Sciences
28 | KUMAR Preetham Manipal Academy of Higher Education
29 | LAKA MUGARZA Jon Paul University of Deusto
30 | MAJUMDER Subhashis Heritage Institute of Technology
31 | MANE Deepak Bhikaji | Savitribai Phule Pune University
32 | MELGAREJO Emma Education for an Interdependent World
33 | NAGARALE Sonia Savitribai Phule Pune University
34 | NAYAK Veena Manipal Academy of Higher Education

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP
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35 | PAI Mangala Manipal Academy of Higher Education
Manohar

36 | PRAJAPATI Bharat Jagran Lakecity University

37 | PRASAD Mritunjay Vinova Bhave University

38 | PUTTAIAH Puneeth Jawaharlal Nehru University

39 | RAMALINGAM Sudha PSG Institution of Medical Sciences and

Research

40 | RAVIKESH Ravikesh Jawaharlal Nehru University

41 | RAVINDRA Savita M.S. Ramaiah Medical College

42 | RHODEN Kerry Jane University of Bologna

43 | SANYAL Jaydip Vinova Bhave University

44 | SEERY Aidan Trinity College Dublin

45 | SHARMA Aabha GD Goenka University

46 | SHUKLA Prashant Jagran Lakecity University

47 | SINGH Dileep Kumar Jagran Lakecity University

48 | SINGH Sanjay Manipal Academy of Higher Education

49 | SINHA Abhay Vinova Bhave University

50 | SONAWANE Sanjeev Savitribai Phule Pune University
Arjunrao

51 | SRIVASTAVA Yogendra Jagran Lakecity University
Kumar

52 | SUMITRA G PSG Institution of Medical Sciences and

Research

53 | VAN TRIGT Anke University of Groningen

54 | VENTAKESH Vimala King George's Medical University

55 | WAGENAAR Robert University of Groningen

56 | WAGHMARE Naresh Savitribai Phule Pune University
Vishwanath

57 | WAGHMARE (Srivastava) Tripti Datta Meghe Institute of Medical Sciences

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP
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OBIJECTIVE

The Fifth General meeting aims at the analysis of survey on students” workload, revision and
updating the degree programmes and students” learning guide, and preparation of the project main
publication - Reference Points. The SAG work is aimed at the calculation and distribution of ECTS
credits, finalisation the designing of the degree programmes and students’ learning guides, and
preparation of the implementation phase.

STUDENTS’ WORKLOAD: SURVEY ANALYSIS

In order to estimate adequately the workload required for students to achieve the learning
outcomes specified in the curriculum, special survey on students’ workload at Indian universities
has been conducted. The process included the involvement of academics and students as the key
groups of the survey. The survey aims at approximating the real volume of work hours needed by a
student to pass the unit/course/module from the point of view of teachers’ planning and
perception and students’ opinion. This helps to improve the degree programmes designed.

Data Editing, Cleaning & Checking and Consistency

The raw database went through the standard process of editing, cleaning and checking for extreme,
invalid or inconsistent values. Given the nature of the survey, where individuals were asked to give
rough estimates referred to the number of hours devoted to different academic activities within
different time periods (semester, week), some inconsistencies and errors were to be expected. At
the same time, and as it happens in many surveys, some questions were left unanswered
sometimes or individuals assigned values which could be considered as inconsistent.

The process of data checking/cleaning was performed on each of the variables separately. Careful
analysis was carried out observing the distribution of different variables to decide what could be
considered as inconsistent within each variable based on the analysis of outliers. As it could be
expected, the number of outliers was higher among students than among academics.

Calculating Results

Results are displayed according to the four different areas divided into academics and students. The
methodology implies that in order to include a given academic institution in the final results, at
least one value was requested for all courses constituting one given semester.

9|Page
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Survey Results

Academics

Students

01

How many CONTACT HOURS in
total were you given to study
above-mentioned
unit/course/module along the
SEMESTER? (in hours) (1)

Students Academics
ICT 260,09 236,94
Law 261,54 357,44
Medicine 565,15 467,55
Teacher Education | 256,27 254,17

Mean values for each area and group

How many CONTACT HOURS in total were you given to study

How many CONTACT HOURS* in total were you given to study this unit/course/module
along the SEMESTER?
* Contact hours: the amount of time spent on training in contact with the teacher or other
staff of the university in the study of a particular unit/course/module. It includes lectures,
seminars, clinical practices, labs, project work and field work (supervised).

Fifth General Meeting
Online, 30 March 2021

02

this unit/course/module along the SEMESTER?

Teacher Education

Medicine

Law

o

200

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP

400 600 800

H Academics

m Students

1000 1200 1400
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03

Academics Students

Specify the types of INDEPENDENT
WORK you promote in the

unit/course/module along the SEMESTER.
Enter the estimated number of hours which, in
your opinion, should the student have in order
to complete self-work on unit/course/module.

Specify the types of INDEPENDENT
WORK you use to learn the
unit/course/module along the SEMESTER.
Enter the estimated number of hours that you
needed to complete self-work on unit/course
/module.

INDEPENDENT WORK
Preparation of
assignments: essays,
reports, design work,

Reading texts or

Preparationand Preparation for
literature including |Fieldwork: site visits, P P

follow-up work for assessment, final

Laboratory work: not

supervised and not Totalindpendent

searchandworkw?th etc.-n.otsupervised counted in contact .mode!ling, scheduled classes (in | examinations, tests, KNS 257
Internet sources (in (in hours) . interviews, N semester (2)
hours (in hours) N hours) etc. (in hours)
hours) presentations, etc.
in hours)

Students Academics | Students Academics| Students Academics|Students Academics |Students Academics|Students Academics|Students Academics
ICT 121,42 99,28 | 16,42 0,00 61,53 50,73 | 95,57 59,65 | 75,48 70,84 | 127,18 86,68 |497,59 367,18
Law 49,55 78,08 9,07 0,00 12,68 30,73 | 69,48 65,45 | 25,07 50,29 | 46,97 67,48 | 212,83 292,03
Medicine 202,51 88,78 | 90,76 13,39 | 132,64 27,93 | 127,60 68,85 |124,95 59,29 |23549 71,28 [913,95 329,51
Teacher Education [ 152,93 9890 | 2820 14,79 | 33,00 23,83 |13350 75,62 | 9497 61,52 | 84,88 71,77 [527,49 346,43

Mean values for each area and group. The final column containing the total is the sum of all previous columns

04

Total INDEPENDENT WORK to learn the
unit/course/module along the SEMESTER

W Academics
Teacher Education
M Students
Medicine h
“ -
0 200 400 600 800 1000 1200 1400

11|Page
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TOTAL NUMBER OF HOURS PER
SEMESTER AS THE RESULT OF THE

SUM OF THE PREVIOUS RESULTS

How many CONTACT
HOURS in total were
you given to study
above-mentioned
unit/course/module
alongthe SEMESTER?
(in hours) (1)

Total indpendent
work hours per
semester (2)

Total =Contact (1) +
Independent work (2)

Students Academics

Students Academics

Students Academics

ICT
Law
Medicine

Teacher Education

260,09 236,94

261,54 357,44
565,15 467,55

256,27 254,17

497,59 367,18

212,83 292,03
913,95 329,51

527,49 346,43

757,68 604,12

474,36 649,47
1479,10 797,07

783,76 600,59

(1) As shown on Slide 1
?2) As shown on Slide 3

Total CONTACT HOURS and INDEPENDENT
WORK to learn the unit/course/module along the
SEMESTER

Teacher Education

Medicine

Law

o

200 400

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP
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06
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07

ICT - Students

m%Contact hours ~ ®%Independent work hours

ICT - Academics

m %Contact hours ~ ®%Independent work hours

% Contact hours vs Independent Work

Law

08

Law- Students

B %Contact hours  m %Independent work hours

Law- Academics

m %Contact hours  m %Independent work hours

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP
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09

% Contact hours vs Independent Work

Medicine

Medicine - Students Medicine - Academics

W %Contact hours M %Independent work hours W %Contact hours W %Independent work hours

10

% Contact hours vs Independent Work

Teacher Education

Teacher Education - Students Teacher Education - Academics

W %Contact hours W %Independent work hours m %Contact hours  m %Independent work hours

14|Page
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Academics Students
How many hours does an AVERAGE How many hours did you spend in the
student need to complete all the SEMESTER to complete all the
requirements of the unit/course/module in requirements of the unit/course/module
this SEMESTER (taking into account (taking into account CONTACT HOURS
CONTACT HOURS and INDEPENDENT and INDEPENDENT WORK)?
WORK)?
Students Academics
ICT 523,23 524,05
Law 282,20 406,28
Medicine 1029,63 874,85
Teacher Education | 538,26 561,38
Mean values for each area and group
12

Hours needed to complete all the requirements of the
unit/course/module in this SEMESTER (taking into account
CONTACT HOURS and INDEPENDENT WORK)

m Academics
Teacher Education
M Students

o

200 400 600 800 1000 1200 1400

15|Page
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Academics

How many hours per WEEK does an
AVERAGE student study (both CONTACT
HOURS AND INDEPENDENT WORK) to
complete all the requirements of the
unit/course/module?

Fifth General Meeting
Online, 30 March 2021

13

Students

How many hours per WEEK did you spend
(both CONTACT HOURS AND
INDEPENDENT WORK) to complete all
the requirements of the unit/course/module?

Students Academics
ICT 54,45 40,89
Law 67,23 59,17
Medicine 183,05 115,51
Teacher Education| 57,44 46,10

Respondent reported directly the total number of hours per week (both contact hours and

independent work)

Hours PER WEEK (both CONTACT HOURS AND 14

INDEPENDENT WORK) to complete all the
requirements of the unit/course/module

Teacher Education

Medicine

Law

o

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP

20 40 60

B Academics

m Students

80 100 120 140 160 180 200
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%Academics saying YES to...

Students sa

ing YES to...

When planningthe
workload for your
unit/course/module, do
you consider necessary
toinclude hours for
independent work of

Do you take students’
expectations and
evaluation into
consideration when
planning the workload

Have you been aware
ofthe number of hours
planned for the
students for
independent workin
the

Has the professor
guided you at the
beginning of the
unit/course/module
on the necessary
workload for each part

for the course? ofthe independent

students? unit/course/module?
work?
ICT 83,00% 74,00% 56,66% 80,91%
Law 84,24% 93,94% 71,85% 95,55%
. .
Medicine 85,40% 87,91% 62,41% 78,66%
Teacher Education 93,33% 100,00% 93,39% 98,51%
Sample distribution
icr law  Medicine 22" 1oraL
Education
Adamas University 7 7
GD Goenka University 32 12 a4
Heritage Institute of Technology 9 9
LS. University 3 3
Institute of ion Te 10 10
Jagran Lakecity University 10 7 11 28
< King George's Medical University 13 13
Academics i e e 0 z,», .
PSG institution of Medical Sciences and Research 13 13
Savitribai Phule Pune University 13 3 16
University of Calcutta 5 5
Vinoba Bhave University 4 4
TOTAL 44 27 84 33 188
icr law  Medicine %" qoraL
Education
Adamas University 159 159
GD Goenka University 47 82 129
Heritage Institute of Technology 82 82
1.L.S. University 123 123
Institute of Technology, 30 30
Jagran Lakecity University 100 69 73 242
King George's Medical University 409 409
S tlldGIltS Manipal Academy of Higher Education 61 68 129
PSG institution of Medical Sciences and Research 223 223
Savitribai Phule Pune University 110 43 153
University of Calcutta 76 76
Vinoba Bhave University 54 54
TOTAL 349 338 747 375 1809

17|Page
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TASKS

DESIGNING DEGREE PROGRAMMES

The degree programme deals with the length, level and definition of the programme in terms of
competences and learning outcomes; it also analyses the methodologies for developing the
appropriate strategy of teaching, learning and assessing those competences as well as setting up
the internal systems for assuring programme quality. The Programme must take into consideration
the following topics:

a) Context, purpose, social need and potential of the programme.

b) Precise and clear definition of the profile and the key competences. The programme must
include:

- Description of the graduate profile in accordance with the Meta-Profile of the subject area,

- Identification of the potential fields / sectors, where its graduates may find employment,

- Identification of the Key Programme Competences in a detailed form (in accordance with the
Meta- Profile of the subject area),

- Specification of the mark of the university where the programme is anchored,

c) Accurate formulation of the Programme Learning Outcomes: the learning outcomes must be
linked closely to the Key Programme Competences,

d) Description of the programme and the module/course/units: all the components of the
programme must be clearly listed,

e) ldentification of learning outcomes for each module/course: each component of the programme
must be linked to concrete learning outcomes,

f) Description of the approaches to teaching, learning and assessment: identification of the best
strategies to develop and assess the intended learning outcomes.

The main work in each Subject Area group will be the discussion about strategies for teaching,
learning and assessment to be implemented in the programmes, and the calculation and
distribution of ECTS credits. The Template for the design of Degree Programme is presented in
Annex | “Degree Programme Template”

DESIGNING STUDENTS’ LEARNING GUIDES

The assessment system for each subject must be completely developed by the professor and
presented to the students in the Learning Guide. The following must be specified: First, what is
going to be assessed —i.e., the Specific and Generic Competences that the class has worked on. The
professor must itemise the assessment indicators for each of the competences. These indicators
provide relevant, significant evidence of progressive proficiency in each generic and specific
competence. Second, how these competences are going to be assessed — i.e., the instruments and
techniques that will be used during continuous assessment and at the end of the process (final
assessment). A variety of techniques should be used to suit the nature of the competences worked
on (e.g., exams, analysis of work done, oral presentations, test problems, observation of behaviour,
etc.) Third, students must be told the criteria that will be used in assessing their learning, and the
weighting of these criteria in the final grade. The grading system should reflect a balanced
distribution among the different competences worked on and the different techniques employed
in calculating the final grade.
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PREPARING REFERENCE POINTS

“Guidelines for profiling, designing and implementing innovative degree programmes” publication
plays an important role for the design of programme curricula in the related subject area. It is a
document designed to convey the essential information about subject areas, typical degrees and
occupations, competences, learning outcomes and level descriptors. It provides information on
new approaches regarding teaching, learning and assessment, and an overview of student workload
calculation approaches. It will summarize the main results of the project in the four subject areas
(explaining the process followed, the results of the consultations process, the meta—profiles agreed,
the programmes proposed, etc.). It is a publication which shows all the results achieved in Tuning
India project.

Reference Points Template

1. Introduction

Presentation of the countries involved in the SAG; Presentation of the Members/Universities.

2. Definition of generic competences - A thematic perspective

Brief analysis of the generic competences from subject area perspective. Highlight some particular
aspects considered and/or not considered in the list of generic competences for Tuning India.

3. Identification of specific competences

Presentation of the subject specific competences agreed in the group. Explanation of the process
followed to achieve the list of subject specific competences. Institutional/national/sub-regional/
references which SAG took into account to achieve the list of subject specific competences.

4. Consultation on competences

Presentation of analysis of the results of generic competences survey (in relation to SAG
perspective). Presentation of analysis of the results of subject specific competences survey.
Interpretation of the results.

5. Elaboration of Meta-Profiles

Description of the process followed by the SAG to agree on a meta- profile. Presentation of the
meta —profile as a graphic. Explanation of the main components/elements of the Meta — profile and
how it is linked to the previous steps (generic and subject specific competences agreed).

6. Contrast of Meta-Profile at national level

Reflection on the coincidences and differences between the meta-profile and real degree profiles
at the Universities.

7. Student Workload reflection

Main issues arising from the workload consultation for the SAG.

8. Some examples of revised/new programmes

Presentation of some examples of revised/new programmes elaborated.

9. Implementing universities.

Short description of the process followed, and results achieved by implementing universities.

10. Conclusions. Final considerations
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NEXT STEPS
DEVELOPMENT TASKS

IMPLEMENTATION WORKSHOPS

The workshops "Key features for successful implementation of innovative Degree Programmes" are
aimed at the implementation of pilot programmes. Participants of the workshops are academic
staff of implementing universities (including staff that did not participate in the project meetings
but are involved in the teaching and implementation process). Designing study programmes and
defining programme competences and learning outcomes require careful planning and teamwork
by the responsible staff. In learner centred and competence-based programmes all faculty staff who
is involved in offering components of the degree programmes has a shared responsibility for its
outcomes.

Training "Improving Teaching, Learning and Assessment" will also be provided for the universities
implementing pilot programmes. This training will invite the participants to reflect on the aspects
of teaching, learning and assessment techniques that are in line with learner-centred competence-
based approach and those that need improvement. Active learning in large classes and assessment
of learning outcomes will be given special attention.

The training and implementation workshops, taking into consideration the restrictions for the
travelling, will be organised in the online format, by Subject Area Groups.

PREPARING AND PUBLISHING REFERENCE POINTS

“Guidelines for profiling, designing and implementing innovative degree programmes” publication
plays an important role for the design of programme curricula in the related subject area. It is a
document designed to convey the essential information about subject areas, typical degrees and
occupations, competences, learning outcomes and level descriptors. It provides information on
new approaches regarding teaching, learning and assessment, and an overview of student workload
calculation approaches. It will summarize the main results of the project in the four subject areas
(explaining the process followed, the results of the consultations process, the meta—profiles agreed,
the programmes proposed, etc.). It is a publication which shows all the results achieved in Tuning
India project.

QUALITY ASSURANCE TASKS

COORDINATE QA PLAN AND ACTIVITIES

All deliverables will be evaluated, their quality tracked and monitored and improved where
necessary. Quality control and monitoring of project activities and results will be performed
continuously throughout the whole duration of the project and evaluated at several stages. The
consolidated report produced will include several sections, such as:

- Feedback on the List of Indian Generic Competences
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- Feedback on the 4 Lists of Subject Specific Competences (Law, ICT, Medicine and Teacher
Education)

- General comments on the 4 meta-profiles agreed

- Recommendations for the improvement of the Degree Programmes design proposals.

MONITORING VISITS

The universities will start implementing new/revised programmes in the last year of the project.
They will receive monitoring visits during the implementation period. Each Monitoring Visit will
provide a report with quality improvement recommendations on the basis of:

- the analysis of documents that show and support the changes incorporated,

- interviews with teaching and administrative staff involved in the programme implementation,

- a focus group with students following the programme.

The monitoring visits, taking into consideration the restrictions for the travelling, will be organised
in the online format.

PEER REVIEW OF DEGREE PROGRAMMES AND STUDENT LEARNING GUIDES

SAG members will organise a peer review process of the Degree Programmes design proposals with
the aim of improving each other's designs. For that purpose, Quality Assurance Board will propose
a Tuning Checklist for Degree Programme Design adapted for the Indian context. Each University
will receive a feedback in a report to be discussed at institutional level.

CONDUCT AND ANALYSE STUDENT FEEDBACK FOR UPDATED PROGRAMMES

An on-line Student feedback survey will be conducted in order to collect the perceptions of the
changes introduced by the new or re-designed degree programmes. It will be focused on the key
aspects identified by students in terms of:

- Learning outcomes clearly explained and developed along the course/module,

- Teaching and learning activities connected to the achievement of these learning outcomes,

- Assessment strategies reflecting the spirit of a learner centred and competence-based approach.
All feedback will contribute to improve the implementation process in the pioneering universities.

DISSEMINATION TASKS

LocAL WORKSHOPS

Each Indian partner university will hold a Local Workshop (at the department / faculty / university
/ colleges / sub-regional level) sharing the main outcomes achieved in the previous meeting and
adapting to the local needs and situations the key elements of the Workshop held during the
General Meeting. This is another element which will permit the 15 Indian partners to become
“owners” of the process.
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Each of the fifteen Indian Universities will conduct four Local Workshops in the period of March -
July 2021. The themes of the Local Workshops related to the themes of the General Meetings:

1. First Local Workshop “Generic Competences in India”

2. Second Local Workshop “Formulating Meta-Profile for the Subject Area”

3. Third Local Workshop “Using Tuning Approach to Design a Degree Programme”

4. Fourth Local Workshop “Assessment in Tuning”

NATIONAL DISSEMINATION SEMINARS

The National Dissemination Seminars provide general information on Tuning India project and
present progress results for the wide academic and business community of India, in order to
facilitate discussion and promote national cooperation in the area of modernization of higher
education.

Three National Dissemination Seminars will be organised in cooperation with Indian partners:
1. First National Dissemination Seminar “Internationalisation of Curriculum: Current Practices
in the World and India”
2. Second National Dissemination Seminar “From Meta Profile to a Revised Degree
Programme: Experience of Indian Universities”
3. Third National Dissemination Seminar “From Design to Implementation: Quality Assurance
and Programme Enhancement”

PoLicy FORUMS

International Forum is a platform for gathering, analysing and sharing information between
governmental educational authorities, policymakers and decision makers in higher education area,
and higher education managers. It will include representatives of Indian Higher Education
authorities and representatives of Indian Universities. The International Policy Forums bring the
representatives of the Indian higher education authorities, policymakers, decision makers, EU and
Indian researchers and practitioners of higher education, to discuss the project findings, to ensure
sustainability and exploitation of project results, and guarantee the wide impact of the project
results.

Two Policy Forums will be organised:
1. First Policy Forum “Internationalisation of Curriculum for Quality Higher Education in India”
2. Second Policy Forum “Synergies of Tuning Initiatives in India: Comprehensive
Internationalisation”

MATERIALS FOR WEBSITE AND PAPER PUBLICATIONS

The Tuning India Website, as a main information tool, has been created and available for the project
members and the general public from the beginning of the project. It consists of general
information on the project objectives, structure, expected results, ongoing progress and events. It
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will also provide links to on-line publication materials. All information will be available in English. It
is linked to the Tuning Academy Website (www.tuningacademy.org).

ORGANISING AND LAUNCHING TUNING CENTRES IN INDIA

Tuning India Centres will be sub regional entities that promote and disseminate the main activities
of the Tuning India project as well as updating Indian stakeholders about other similar initiatives of
Tuning Academy all over the world. All activities will be conducted in close cooperation with the
Tuning Academy. The Centres will be opened only on the basis of project results and agreement
with universities that are able to fulfil and support these activities by the end of the project. The
launching of Tuning Centres will be announced at the Sixth General Meeting.

PROMOTING TUNING INDIA COMMUNITY

The Tuning Community of India, as part of Global Tuning Community, will act as a platform for
reflection and action about higher education, where members have the possibility of networking
with professionals in their own subject areas from many countries and regions of the world. The
Tuning Community is based on the engagement and commitment of institutions and individuals. It
is built on every person who takes part in it and shares ideas, initiatives and doubts. It welcomes
contributions from all academics and every professional who cares about higher education and
future trends in their field. It rests on people from different regions of the world who share aims
and objectives of Tuning and have the creativity and flexibility to adapt it to their needs. The
diversity of the Tuning Community allows members to communicate regularly with their peers to
discuss, share and benchmark their experiences. The Tuning Community of India will be launched
as a result of Networking activities.

SIXTH GENERAL MEETING

The Sixth General Meeting is aimed at the presentation of the final project results and
discussion/validation of the sustainability scheme of the project achievements after the project
ends. The participants of the Sixth General Meeting will participate in the training for the
enhancement of the degree programmes. Principles for setting-up and improvement of
programmes have been visualized by Tuning in the dynamic quality development circle. An
evaluation scheme should be in place to monitor and review the operation of each study
programme. The monitoring process should involve the systematic collection and analysis of
statistical information on key indicators such as examination success rates, progression of students
to employment or higher degrees, student recruitment numbers, response to evaluative
guestionnaires, feedback of partner institutions, etc. It will also coincide with Second Policy Forum.
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ANNEX | “DEGREE PROGRAMME TEMPLATE”

(1) Name and level of the programme

Agree on a name which is clear and reflects the aims and the purpose of the programme; please
mention if it is a new or revised programme. Define and indicate the level of the programme;
indicate if the programme gives access to further studies. Questions:

1. Does the name reflect the aims and purpose of the programme?

Is the programme at bachelor’s or master’s level?

3. Are the access (eligibility) requirements and a possible progression from this degree to
further studies made clear?

N

(2) The social needs of the programme

State what local, national or global needs the programme has been (re)designed to meet; include
a justification for the programme in terms of the local / national / international social needs + a
mention of why the programme has been revised. Questions:

1. Iltis clear why the programme is necessary — what social needs are relevant for the
local/national (as well as possibly international) context it has been (re)designed to meet?

2. lIs it clear why the programme is revised, what stipulated the revision of the programme,
and what improvement is sought in the revision?

Full response must:
e State clearly why the programme is necessary — what social needs relevant for the
local/national (as well as possibly international) context it has been (re)designed to meet
e State clearly why the programme is being revised:
o What stipulated the revision of the programme undertaken
0 What aspects were the focus of the revision (which competences and/or aspects of
the curriculum the authors of the revision sought to reinforce/improve)

3. Future fields, sectors of employment/ occupation of graduates
Indicate where students who successfully complete the programme can work — what type of
occupations and the jobs they are likely to have. Questions:
1. Does the description help students to have a clear (and realistic!) idea of future sectors of
employment or further study possibilities?
2. Will your prospective students understand the descriptions provided?
3. Isthe list of potential occupations sufficiently detailed?
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Full response must:
e Give students a clear (and realistic!) idea of future sectors of employment and further
study possibilities
e Provide the list of potential occupations which is sufficiently detailed
e Be written in such a way that prospective students (current school students/ Bachelor
students) can understand
o0 What jobs they are likely to have
o What higher studies they might pursue

(4) Description of the degree profile in terms of generic and subject-specific competences
Express the desired graduate profile in terms of competences and list these, indicating which you
consider to be generic and/or subject - specific. Formulate programme- level expected learning
outcomes, indicating which competence each of them is related to; check for consistency.
Remember that the competences have to be formulated from the student's point of view. Their
formulation should begin with an verb in infinitive and refer to the contents involved and their
application.

Learning Outcomes are statements which allow to measure whether students have developed
their competences to the required level. They must be formulated in third singular person.
Programme-Level Learning Outcomes (minimum 1 - maximum 3 per competence)

Does the description include both generic and subject-specific competences?
Are competences defined in a way that both students and staff can understand?
Have programme-level learning outcomes been formulated?

Are they clear and well formulated with an action verb, content and context?
Are they measurable?

e wN e

(4.1) Generic competences and their learning outcomes

(4.2) Specific competences and their learning outcomes

(5) Link of competences (degree profile) to the agreed meta-profile
Compare your programme graduate profile with the meta-profile agreed for your subject area,
identifying commonalities and differences. Questions:
1. Isit clear which elements of the degree profile are part of the meta-profile and which are
“unique” (related to the context and the institutional identity)?
2. Are the reasons for including additional elements (those related to the context and the
institutional identity) stated in the description?
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3. If you decided to give more prominence/importance/weight to a certain element of the
meta-profile in your programme, have you commented on this and indicated the reasons
behind your decision?

Full response must contain:

e Avisual output of the matching exercise — the elements of the meta-profile, on the one
hand, and competences /PLOs/ courses/papers of your degree, on the other. Can be a
drawing, a scheme or a table.

e A couple of sentences clearly stating which elements of your degree profile are part of the
meta-profile and which are “unique” —i.e. related to the context and the institutional
identity. And for the unique elements — giving the reasons for including these additional

elements.

e A comment on the relative importance/attention/weight given in your programme to the
different elements (competences/clusters/dimensions/...) of the meta-profile — are they all
given equal attention (why?) or are some given more importance/ attention/ weight or
vice versa, less weight (in either case — which ones and why).

e |If your programme revision was stipulated by discovering that some element of the meta-
profile/ some of the competences is/are not given due attention/weight and needs to be
reinforced, indicate which one(s) — thus reiterating what has been said in Step 3 about the
reason behind and the focus on your redesign work.

Competence / Meta-
profile element and
the competences it
comprises

Generic or Subject-
Specific?

Definition of the
competence / the
meta-profile element
— how is it
understood in your
programme?

Programme-Level
Learning Outcomes
(minimum 1 -
maximum 3 per
competence/ meta-
profile element)

Programme-Level Learning Outcomes (minimum 1 - maximum 3 per competence/ meta-profile

element)

(6) Structure of the programme: units/courses/modules with their learning outcomes and

learning, teaching and assessment strategies

List the courses/modules/units that make up the programme; for each of the
courses/modules/units, indicate its intended learning outcomes (in third singular person), as well
as teaching, learning and assessment strategies used to ensure that students achieve the unit
learning outcomes. Check the alighnment within each unit. Questions:

1. Isthere a list of the courses/papers that make up the programme?

2. Is information about intended learning outcomes and teaching, learning and assessment
strategies provided for each course?
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26| Page



TMning

Fifth General Meeting
Online, 30 March 2021

3. Areteaching and learning activities appropriate for the learning outcomes of each course?

4. Can the assessment methods used in each course (a) promote and (b) measure the
achievement of all the course learning outcomes?

5. Are course-level learning outcomes, teaching and learning activities and assessment tasks

aligned logically?

6. Isthere a general balance (no excessive repetition or excessive variety) in teaching,
learning and assessment strategies across the different programme courses?

Full response must contain:

e List of all units/modules/courses that constitute the programme you are focusing on
e Course Learning Outcomes for each unit/module/course
e Brief description for Teaching, Learning and Assessment (TLA) activities for each

unit/module/course

® More detail on TLA for the courses where the competences you focus on are addressed
and the units/modules/courses whose “implementation” in the revised version you will be

monitoring

UNIT/MODULE/COURSE

LEARNING
OUTCOMES
(unit/module/course-
level)

TEACHING-LEARNING
ACTIVITIES

ASSESSMENT
ACTIVITIES

(7) Length of the programme and student workload
Define and indicate the length of the programme; indicate the number of hours (in class and

outside the classroom) for each unit/module in the programme. Questions:

1. Isit clear what length of the programme is?

Has the number of hours (in class and outside the classroom) for each course/unit/module
in the programme been indicated?
Has the teacher's perspective been contrasted with the students?

(8) Overall consistency of the programme
Check the programme overall consistency (both at the unit level and at the inter-unit/programme

level). Questions:

1. Does each course contribute to the achievement of at least one programme-level learning

outcome?
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2. Are all of the programme-level learning outcomes covered in the courses of the
programme?

3. Isthere a progression and coordination of course learning outcomes towards the
development of each programme-level learning outcome / each competence of the
graduate profile?

4. |s each programme-level learning outcome addressed in enough programme courses to
be achieved by students?

(9) Internal Quality Control/Enhancement
State how internal quality control will be carried out and the improvements identified as
necessary will be incorporated. Questions:

1. How will feedback on the new/revised curriculum (on the effectiveness of the changes
introduced and the overall consistency of the programme) be obtained and from whom?

2. Who will be involved in analysing feedback and deciding on the improvements necessary?

How will such improvements be implemented and their success monitored?

4. How will internal unit and programme level quality control procedures be coordinated?

w

(10) Other relevant aspects
Add information on any other aspects of your institution and/or accreditation body requires for a
programme (re)design proposal to be considered for approval. Questions:

1. Have you included information on all the other aspects your institution and/or
accreditation body requires for a programme (re)design proposal to be considered for
approval?
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ANNEX Il “STUDENTS' LEARNING GUIDE TEMPLATE”

I.  INTRODUCTION TO THE SUBJECT

(1.1) Lecturer’s contact details
/* Text to be complete */

(1.2) Contribution to the degree profile
/* Text to be complete */

(1.3) Competences to be developed
Specific Competences

Generic Competences

/* Text to be complete */

Il. STUDENT WORK PLAN

(2.1) Distribution of activities and workload

585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP

Estimated work time Completion
Activities-Resources- and/or
Competence Contents . -
Documentation Contact Independent submission
hours work deadlines
Generic
competence 1
Generic
competence 2
Specific
competence 1
Specific
competence 2
Total (i.e.no (i.e. up to %)
more
than %)
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Type of activities Contact hours Independent work Total

Theoretical learning

Practical activities and
assessment

Total

ll.  ASSESSMENT SYSTEM

(3.1) Table of assessment

Competence

Assessment technique

Grade

Generic competence 1
e /* Description of the competence */

Learning Outcomes
e LO1. /* Description of the first learning
outcome */
e LO2. /* Description of the second learning
outcome */
e LO3. /* Description of the third learning
outcome */

Generic competence 2
e /* Description of the competence */

Learning Outcomes
e LO1. /* Description of the first learning
outcome */
e LO2. /* Description of the second learning
outcome */
e LO3. /* Description of the third learning
outcome */

Specific competence 1
e /* Description of the competence */
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Learning Outcomes

LO1. /* Description of the first learning

LO2. /* Description of the second learning

[ J

outcome */
[ J

outcome */
[ J

LO3. /* Description of the third learning
outcome */

Specific competence 2

/* Description of the competence */

Learning Outcomes

LO1. /* Description of the first learning

LO2. /* Description of the second learning

[ J

outcome */
[ J

outcome */
[ J

LO3. /* Description of the third learning
outcome */

(3.2) Observations of assessment

(3.3) Summary of assessment

Competence Continuous Final assessment Total
assessment

Generic competence 1

Generic competence 2

Specific competence 1

Specific competence 2

Total % % 100%
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ANNEX Il “REFERENCE POINTS TEMPLATE”

1. Introduction

Presentation of the countries involved in the SAG; Presentation of the Members/Universities.

2. Definition of generic competences - A thematic perspective

Brief analysis of the generic competences from subject area perspective. Highlight some particular
aspects considered and/or not considered in the list of generic competences for Tuning India.

3. Identification of specific competences

Presentation of the subject specific competences agreed in the group. Explanation of the process
followed to achieve the list of subject specific competences. Institutional/national/sub-regional/
references which SAG took into account to achieve the list of subject specific competences.

4. Consultation on competences

Presentation of analysis of the results of generic competences survey (in relation to SAG
perspective). Presentation of analysis of the results of subject specific competences survey.
Interpretation of the results.

5. Elaboration of Meta-Profiles

Description of the process followed by the SAG to agree on a meta- profile. Presentation of the
meta —profile as a graphic. Explanation of the main components/elements of the Meta — profile
and how it is linked to the previous steps (generic and subject specific competences agreed).

6. Contrast of Meta-Profile at national level

Reflection on the coincidences and differences between the meta-profile and real degree profiles
at the Universities.

7. Student Workload reflection

Main issues arising from the workload consultation for the SAG.

8. Some examples of revised/new programmes

Presentation of some examples of revised/new programmes elaborated.

9. Implementing universities.

Short description of the process followed, and results achieved by implementing universities.

10. Conclusions. Final considerations

32|Page
585868-EPP-1-2017-1-ES-EPPKA2-CBHE-JP



